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Legislation and statutory requirements 
This policy is based on legislation and advice from the Department for Education (DfE) on: 
Behaviour in schools:advice for headteachers and school staff 
Searching, screening and confiscation: advice for schools 
The Equality Act 2010 
Keeping Children Safe in Education 
Suspension and permanent exclusion from maintained schools 
Use of reasonable force in schools 
 
 
It is also based on the Special Educational Needs and Disability (SEND) Code of Practice.  
 
In addition, this policy is based on:  
 
• Schedule 1 of the Education (Independent School Standards) Regulations 2014; paragraph 7 outlines a 
school’s duty to safeguard and promote the welfare of pupils, paragraph 9 requires the school to have a written 
behaviour policy and paragraph 10 requires the school to have an anti-bullying strategy  
• DfE guidance explaining that academies should publish their behaviour policy and anti-bullying strategy  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

https://www.gov.uk/government/publications/behaviour-in-schools--2
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools


Our Vision​
We believe every pupil, regardless of background, should have equal opportunities for success in education and 
life. All staff and parents must hold high expectations for every pupil, as we believe all are capable of achieving 
excellence in all areas. 

Behaviour​
Behaviour reflects unspoken needs and feelings. As educators, we aim not only to manage behaviour but also to 
build positive relationships to understand its root causes. Consistent teaching and modelling of appropriate 
behaviour is essential, supported by clear rules, rewards, and consequences within a caring environment. 

At Broadford Primary School, our behaviour management aims to: 

●​ Ensure equal access to learning in a safe, barrier-free environment 
●​ Teach and reinforce appropriate behaviour through positive interventions 
●​ Prevent child-on-child abuse 
●​ Provide opportunities to repair trust when things go wrong 
●​ Promote self-esteem and self-discipline, encouraging responsibility for behaviour choices 

Key Principles: 

●​ Calm, Consistent Adult Behaviour: Visible consistency and kindness 
●​ First Attention for Best Conduct: Reinforce expectations with praise for effort and achievement 
●​ Relentless Routines: Teach and model routines with purpose 
●​ The Graduated Approach: A consistent, structured response to behaviour 
●​ Scripted Interventions: Private, focused on behaviour choice, allowing for reflection 
●​ Restorative Follow-Up: Behaviour challenges are followed by restorative conversations to rebuild 

relationships, not just punishment. 

 
 



 

Roles and Responsibilities (Putting Principles into Action) 

All Staff: 
●​ Greet pupils to build and maintain positive relationships 
●​ Establish rules and routines to minimise distractions and keep pupils focused 
●​ Refer to ‘Pupil Jobs’ when addressing challenging behaviour 
●​ Model positive behaviours, build relationships, and use toolkits effectively 
●​ Plan engaging lessons that meet the needs of all pupils 
●​ Celebrate positive behaviour to reinforce desirable social norms 
●​ Stay calm, give 'take-up time,' and address issues before sanctions are needed 
●​ Follow up on all behaviour issues, engaging in reflective dialogue 
●​ Never ignore inappropriate behaviour; intervene consistently 
●​ Track and record pupil behaviour for analysis and improvement 

Leaders: 
●​ Greet pupils and be a visible presence around school, especially during transitions 
●​ Support staff in returning pupils to learning by attending meetings 
●​ Celebrate effort that exceeds expectations from staff, leaders, and pupils 
●​ Share best practices and encourage positive behaviours 
●​ Use behaviour data to assess and refine school-wide policies 
●​ Review provision for pupils outside the scope of standard policies 
●​ Encourage positive notes and phone calls home 
●​ Ensure staff training needs are identified and met 
●​ Include behaviour management training in staff induction 

Leaders will not manage behavioural incidents in isolation but will support, guide, and model behaviour 
management alongside staff, ensuring consistent expectations for pupils. 

Governors: 
●​ Monitor the implementation of the behaviour policy 
●​ Analyse behaviour data at board meetings and hold the Headteacher accountable 

Pupils: 
●​ Be kind, honest, and respectful to others and their environment 
●​ Do their best, listen to others, and be punctual with good attendance 

Mobile Phones (Y5 & Y6): 
●​ Mobile devices must be handed in on arrival and collected at the end of the day 
●​ Devices cannot be used during school hours 
●​ Breaches of this policy will result in consequences and confiscation of the device 

Parents and Carers: 
●​ Support their child in following the school behaviour policy 
●​ Inform the school of any circumstances affecting behaviour 
●​ Communicate promptly with the class teacher about concerns 
●​ Participate in pastoral work (e.g., reviews or reintegration meetings) 
●​ Model positive behaviour both in-person and online 

This structure ensures that all members of the school community work together to promote a positive 
learning environment.  



Consistency is key 

Graduated Approach to Behaviour at Broadford Primary School 
An agreed and graduated approach to behaviour provides consistency, individualised support and early 
intervention, helping to minimise issues and maximise learning. 

Wave 1 - Quality First Classroom Management For All 

Silent signals 
4Rs 
Emotion coaching 
Zones of regulation 
Reflective practice 
Behaviour to Learn charts 
Housepoints (KS1 and KS2) Dojo (EY) 
Merits, Trackers, certificates 
Visual timetable 
Pupils roles  

These approaches will be in place in all classes, 
applied to all pupils and used by all staff. 

Wave 2 - Internal Escalation  

Monitor using ABC 
Pupil on a page  
5P 
Parental involvement 
Motivation map  
Now and Next 
Social stories  

When a pupil is displaying behaviours consistently 
and the behaviour is not improving even when 
Quality First classroom management approaches 
are being implemented efficiently then it is time to 
zone in and use these tools. 

Wave 3 - External Intervention 

Learning mentor - EBSA/Early literacy intervention 
if behaviour is linked to poor academic 
performance 
ELSA 
Counselling (outside agency)  
Play Therapy 
CAD - SEMH 
Behaviour Support 
Internal and external suspension 

Specialised expertise, additional resources, and an 
objective perspective that can enhance intervention 
strategies. These agencies can address underlying 
issues, facilitate communication with families, and 
provide comprehensive support, ultimately leading to 
more effective long-term solutions for behavioural 
challenges. 
 

Wave 4 - Alternative Settings 

Alternative provision 
Managed Moves 

Managed moves and alternative provision offer tailored solutions for pupils 
struggling in traditional school settings. Managed moves allow for a fresh start in 
a different school, while alternative provision provides specialised education that 
meets individual needs. Both approaches aim to prevent permanent school 
exclusion and support pupils in re-engaging with their education, ultimately 
improving their outcomes. 

Wave 5 - Permanent Exclusion 

 A permanent exclusion is when a pupil is no longer allowed to attend a school 
(unless the pupil is reinstated). The decision to exclude a pupil permanently 
should only be taken: 

-​  in response to a serious breach or persistent breaches of the school's 
behaviour policy; and 

-​  where allowing the pupil to remain in school would seriously harm the 
education or welfare of the pupil or others such as staff or pupils in the 
school. 





Behaviour Flowchart 

Staff will recognise and reward pupils whose behaviour exceeds expectations, providing positive reinforcement 
that reinforces the school’s culture and ethos. This approach ensures that rewards are applied clearly and fairly, 
helping to uphold the school's behaviour norms and expectations. 

Super Star! If a pupil has displayed ‘above and beyond’ behaviour.  

Communicating praise to parents via 
written correspondence  
Certificates 
Celebration assemblies  

Excellent 
Role 
Model 

Pupils consistently demonstrating their three jobs. 

Phone call home 
Trackers/merits for academia 
Position of responsibility or being 
entrusted with a particular decision, task 
or project  

Great! Pupils caught ‘demonstrating their pupil jobs’ and are 
acknowledged. 

Verbal constructive praise, Housepoints  
Trackers for academia 

Pre-Stage/Redirection:  
The adult firstly controls their own behaviour/reaction. Emotional 
patience coupled with short, informal but stepped and progressive 
interventions should be tried before the following stages are 
followed using a consistent (age/stage appropriate) intervention 
script.  
 
 

Acknowledgement of pupils displaying 
helpful behaviour around the pupil who is 
not. 
 
Non verbal cues 
 
Conversation with the pupil/s to check 
they are on task and understand what 
they need to do. 

1st 
Warning 
Reminder 
in private 

Reminder (Recorded as 1st warning) 
An adult will give the pupil a verbal reminder to make good choices. A 
reminder of the expectations for pupils delivered privately to the pupil. 
The teacher makes them aware of their behaviour. The pupil has a choice 
to do the right thing.  
 
 

 

2nd 
Warning 
Orange 
House 
Points 

Caution (Recorded as 2nd warning) 
An adult will give a further reminder to the pupil and this may also be 
visually represented in some way. A clear verbal caution delivered 
privately to the pupil making them aware of their behaviour and clearly 
outlining the consequences if they continue. The pupil has a choice to do 
the right thing. pupils will be reminded of their previous good conduct to 
prove that they can make good choices. 

House points awarded 
to Orange House. 

3rd 
Warning  
Time 
away from 
peers 

Firstly, a short break (max. 10 minutes) to reflect and calm down away from others. 
Time-Out Stages: 

1.​ Move to a different area of the classroom 
2.​ Move to a parallel classroom 
3.​ Move to a YGL classroom 
4.​ Move to another room (e.g., corridor, SLT office, depending on the incident) 

For Social Situations: 
5.​ Miss a portion of social time with year group staff 
6.​ Miss a portion of social time with YGL 
7.​ Miss a portion of social time with SLT 



 
When a pupil is displaying behaviours consistently (moving through the flowchart repetitively) and the behaviour is 
not improving even when Quality First classroom management approaches are being implemented efficiently then 
it is time to zone in and use Wave 2 tools. 
 
Incident Specific Repair/Consequences 

Damaging School Property Pupils with Roles and Responsibilities 

Repairing the Damage: If feasible, have the pupil help 
repair the damage (e.g., cleaning graffiti, fixing broken 
furniture, or painting over marks). This helps the pupil 
learn the value of taking care of things. 
 
Replacement of Items: If the damage involves 
something that needs to be replaced, they could 
contribute to the cost in some way (perhaps through a 
fundraiser or earning money by helping with school 
activities). 

Loss of Role: temporarily remove their role (e.g., helper, 
monitor) until behaviour improves. 
 
Restorative Action: have the pupil participate in a 
restorative circle or write an apology to those affected. 
 
Reflection and Accountability: require the pupil to 
complete a reflection on their actions and set goals for 
improvement. 
 

 

Reflection 
and 
Repair 

By making the reflection and reintegration process clear and manageable, primary pupils can learn to 
take responsibility, rebuild relationships, and rejoin the classroom with confidence and a sense of 
belonging. 
 
1. Reflection 
Reflection Time: Give the pupil a quiet space to think about what happened and why it was wrong. 
This could be a short period of time during which they write or draw about their feelings and actions. 
Guided Questions: Use simple questions to help them reflect: 1. What happened? 2. How did it affect 
others? 3. What can I do differently next time? 
 
2. Repairing Relationships 
Restorative Conversations: Have a one-on-one or group conversation where the pupil acknowledges 
their actions and listens to how others were affected. This helps the pupil understand the impact of 
their behaviour. 
Make Amends: Encourage the pupil to do something positive for the class, such as helping someone 
in need or taking on a small responsibility to show they want to make things right.  We do not force 
pupils to apologise, but we may guide them to make an appropriate choice action - this might be an 
apology note, a conversation, an act of kindness etc. 
 
3. Reintegrating into the Classroom 
Gradual Return: After reflecting and repairing relationships, allow the pupil to gradually return to their 
role in the class. Start with a smaller responsibility to rebuild trust and confidence. 
Positive Reinforcement: Praise and encourage the pupil when they demonstrate positive behaviour, 
reinforcing that they are back on track and valued in the classroom. 
 
4. Support and Encouragement 
Buddy System: Pair the pupil with a "buddy" who can offer support, remind them of expectations, 
and encourage positive behaviour. 
Check-ins: Set up brief, regular check-ins with the pupil to discuss their progress, reinforce good 
behaviour, and address any concerns early on. 
 
5. Clear Expectations 
Simple Behaviour Chart: Use a visual motivation map with clear rules and rewards to help the pupil 
see their progress. This reinforces expectations and provides a structured path back into the 
classroom community. 
Ongoing Support: Continue to check in with the pupil’s well-being, reinforcing the idea that they are 
supported and part of the class community. 

We resist endless discussions around their behaviour and spend our energy returning pupils to their learning.  



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



EYFS Quality First Classroom Management - implementation of behaviour flowchart 
 
 
Visual guide for teaching staff 

 
 
 
 
 
 
 
 

Super Star! If a pupil has displayed ‘above and beyond’ 
behaviour.  

Communicating praise to parents via 
certificates - E for Excellence Certificate/ 
I’ve Made My Teacher Happy Certificate 
Celebration assemblies (Summer Term for 
Reception 

Excellent Role Model Pupils consistently demonstrating their three 
jobs. 

Phone call home 
Position of responsibility or being entrusted 
with a particular decision, task or project. 

Great! Pupils caught ‘demonstrating their pupil jobs’ 
and are acknowledged. Verbal constructive praise  

Redirection Pre-Stage/Redirection:  
The adult firstly controls their own 
behaviour/reaction. Emotional patience 
coupled with short, informal but stepped 
and progressive interventions: 

1.​ Redirect behaviour: An adult will give 
the pupil a verbal reminder to make 
good choices. A reminder of the 
expectations for pupils delivered 
privately to the pupil. The teacher 
makes them aware of their 
behaviour. The pupil has a choice to 
do the right thing.  

2.​ Redirect but with support in the play 
area: The pupil has a choice to do 
the right thing. pupils will be 
reminded of their previous good 
conduct to prove that they can make 
good choices. 
 

Acknowledgement of pupils displaying 
helpful behaviour around the pupil who is 
not. 
 
Conversation with the pupil/s to check they 
are on task and understand what they need 
to do. 
 

Reflect and repair 3.​ Reflection in calm area with adult 
support (e.g book corner/beanbag):  
Scripted responses could be used at 
this stage (see Appendix) 
Gentle approach, personal, 

Possible actions: 
 
●​Moving to different area in class to play 
●​Jobs to repair e.g tidying up area, helping a 

grown up  



non-threatening, side on, eye level or 
lower.  
 
Actions have consequences. 
All sanctions should be age and stage 
appropriate and delivered/supervised 
by the adult in charge of the 
behaviour incident. 
When possible, consequence needs 
to be actioned as soon as possible.   

 

 
 



Scripts 
 
Warning Script: 
The 30 second intervention is designed to be a planned and predictable and safe way to send a clear, private 
message to the child. It is used by all members of staff to ensure a consistent approach to these conversations.   
Regulate yourself first. 
 
Script: 1.  

1.​ I noticed you are … (having trouble getting started / struggling to get going / wandering around).  
2.​ What I asked you to do is … 
3.​ Do you remember last week when you … (arrived on time every day / got that positive note)?  
4.​ That is who I need to see today.  
5.​ Thank you for listening.   
6.​ Walk away from the pupil; allow them time to decide what to do next.  

 
The Emotional Coaching approach could be used here also if it is the appropriate time.  
 
Repair script 
A restorative conversation should take place before the next lesson. This will include a discussion about the pupil’s 
behaviour choices, reconfirming the rules, why we have them and agreeing future behaviour. The main point of 
this meeting is to repair mutual trust between the pupil and the teacher. If the pupil does not engage or the 
reconciliation is unsuccessful the teacher should call on support from a leader who will support the reparation 
process. 
 
1.​ What has happened? 
2.​ What were you thinking?  (then and now) 
3.​ What were you feeling?  (then and now) 
4.​ Who else has been affected by this? 
5.​ What do you need to make this better? (ie: to repair the harm done) 
 
This approach also encourages the pupil /pupils to take responsibility for their actions and everybody’s well-being. 
It underpins and consolidates the learning process of our social skills, self-management, and emotional 
awareness and the concomitant development of self-esteem. It does not avoid consequences or even sanctions 
for unhelpful behaviours, but it helps to draw a line after a mistake and allows a pupil to begin again with 
confidence. It builds vocabulary and attitudes to others as part of school ethos. 
 
Finally, it supports the staff/ pupil relationships for the future – something a society sanction driven approach 
may not achieve.  We are teaching communication in a different situation.  
 
Swearing and hateful, derogatory language scripts 

 Swearing and hate language
 
 

 

https://docs.google.com/document/d/1Krp8whFnVsOjGsULnJNw4_DC8O7Mg1RE5KFUsEl5ccQ/edit


Bullying  
Bullying is defined as the repetitive, intentional harming of one person or group by another person or group, 
where the relationship involves an imbalance of power.  
Bullying is, therefore:  
● Deliberately hurtful  
● Repeated, often over a period of time  
● Difficult to defend against  
 
Bullying can include: 
 

Type of bullying  Definition 

Emotional Being unfriendly, excluding, tormenting 

Physical Hitting, kicking, pushing, taking another’s belongings, any use of 
violence 

Sexual  Explicit sexual remarks, display of sexual material, sexual gestures, 
unwanted physical attention, comments about sexual reputation or 
performance, or inappropriate touching 

Direct or indirect verbal Name-calling, sarcasm, spreading rumours, teasing.This may be directed 
towards gender, ethnic origin, religion, physical appearance, 
physical/social disabilities or personality. 

Cyber-bullying Bullying that takes place online, such as through social networking 
sites, messaging apps or gaming sites .See the LGfL School Online Safety 
Policy for more reference to online bullying. 

 
Details of our school’s approach to preventing and addressing bullying are set out in our Anti-bullying Strategy 

 

https://docs.google.com/document/d/1mMiTfz8QbILtxbEah7ruTkO13ucbg54EpTOA6T7kZEU/edit?tab=t.0
https://docs.google.com/document/d/1mMiTfz8QbILtxbEah7ruTkO13ucbg54EpTOA6T7kZEU/edit?tab=t.0


 
Behaviour concerns 

From when the behaviour 
appears 

Actions Responsible 

Week 1 ●​Observe the behaviour and provide a verbal 
reminder of expectations. 

●​Implement an appropriate consequence 
(following behaviour policy) 

●​Document the incident and consequence in the 
school's behaviour log.  Ensure ABC is used in 
order for patterns and needs to be revealed. 

CT 

Week 2 ●​Continue to monitor the pupil's behaviour closely.  
Meet with YGL to review practice. 

●​Provide positive reinforcement when the pupil 
meets expectations. 

●​If the behaviour persists, have a meeting with 
parents 

●​Develop a personalised behaviour support plan 
such as 100 square, communication book that 
recognises positive behaviour choices. 

●​Ensure all relevant staff are aware of the plan and 
supporting its implementation. 

●​Tracking charts using the ABC approach.  

CT and YGL 

Month 1 ●​Review the behaviour support plan and monitor its 
effectiveness. 

●​Adjust the plan as needed, based on the pupil's 
progress. 

●​If the pupil is not making progress, involve the 
SEN Team for additional support (IEP). 

●​Maintain regular communication with 
parents/carers. 

●​Add to SEN register under SEMH 

CT, YGL and 
SEN Team 

Month 2 ●​Continue to implement the behaviour IEP, closely 
monitoring progress. 

●​Involve other professionals (e.g. educational 
psychologist, behaviour specialist) if needed. 

●​Hold a multi-agency meeting to review the plan 
and coordinate support. 

●​If the pupil's behaviour has not improved 
significantly, SEN and SLT consider next steps. 

CT, YGL, SEN, 
SLT 

 
During this process: 
●​ maintain a calm, consistent, and developmentally appropriate approach; 
●​ use positive reinforcement and praise to encourage good behaviour; 
●​ provide the pupil with clear expectations, support, and opportunities to succeed; 
●​ collaborate closely with parents/carers and involve them in the process; 
●​ document all incidents, interventions, and progress carefully; 
●​ seek advice and support from the school's SENCO, senior leaders, and other professionals as needed. 

 



Emotion Coaching Zones  
We use Emotion Coaching Zones which is based on the Zones of Regulation curriculum to support pupils to 
understand, regulate and reflect on their behaviour. We take a whole school approach to this and advocate that all 
staff use this approach when supporting pupils with regulation and behaviour incidents. The Emotion Coaching 
Zones is designed to support pupils to tap into strategies or tools to assist them with self-regulation. This type of 
system is used to categorise the complex feelings and states pupils experience, which has been proven to 
improve their ability to recognize and communicate how they are feeling in a safe, non-judgmental way. 

We aim to help pupils to: 
●​ recognise when they are in the different Zones and learn how to change or stay in the Zone they are in; 
●​ increase their emotional vocabulary so they can explain how they are feeling; 
●​ recognise when other people are in different Zones, thus developing better empathy; 
●​ develop an insight into what might make them move into the different Zones; 
●​ understand that emotions, sensory experiences such as lack of sleep or hunger and their environment might 

influence which Zone they are in; 
●​ develop problem-solving skills and resilience; 
●​ identify a range of calming and alerting strategies that support them (known as their personal ‘toolkit’). 
 
To help pupils learn to understand how a feeling relates to an emotion, pupils are encouraged to reflect on which 
Zone of Regulation they are in.  
 
●​ Blue Zone: is used to describe low states of alertness and down feelings, such as when one feels sad, tired, 

sick, lonely, hurt or bored. This is when ones body and brain is moving sluggishly.  

●​ Green Zone: is used to describe a calm alert state. The nervous system feels safe, organised and connected in 
the Green Zone, helping us be primed for learning. We can learn in other Zones too. 

●​ Yellow Zone: The Yellow Zone is used to describe a heightened state of alertness; however, a person has some 
control when in the Yellow Zone. A person may be experiencing stress, frustration, anxiety, excitement, 
silliness and many more slightly elevated emotions. Less in control.  

●​ Red Zone: The Red Zone is used to describe a state of extremely high energy and intense overwhelming 
feelings that are harder to control. A person may feel elated euphoric, anger, rage, devastated, panicked or 
terrified when in this Zone.  

To help pupils learn to understand how a feeling relates to an emotion, pupils are encouraged to reflect on which 
Zone of Regulation they are in. All staff wear a lanyard attachment which outlines the steps of Emotion Coaching 
and the Zones of Regulation to support conversations with pupils.  
 

 



Suspensions: 
Repeated unacceptable behaviour will lead to parental contact, possibly resulting in suspension, at the 
Headteacher’s or Deputy’s discretion after consulting staff. 

Suspension, whether temporary or permanent, is a last resort at Broadford, where inclusion is valued. However, 
when one pupil’s actions disrupt the learning or safety of others, suspension may be necessary. Suspension may 
occur due to: 

1.​ Persistent behaviour issues unresponsive to interventions (such as rewards, sanctions, or 
an Individual Behaviour Plan). 

2.​ Violent or aggressive acts posing a safety risk to either staff or children -  It is important to 
to verbally tell your YGL/AHT as soon as reasonably possible and then record facts on 
CPOMS. 

Before returning from suspension, a restorative conference will be held with SLT, the class teacher, and the 
parent/guardian to address the pupil's behaviour, needs, and progress, and may involve other professionals as 
needed. 

A "Serious Breach," threatening safety and likely leading to permanent suspension, is rare and pursued only after 
all other strategies fail. Parents are informed of their right to appeal. During suspension, the class teacher will 
provide work for the pupil. 

Recording of Behavioural Incidents (CPOMS) 
We believe that we should have an accurate and chronological record of any concerns about a pupil’s 
development and welfare. We believe that effective record keeping helps to ensure all pupils achieve no matter 
what challenges they may face. We believe that records should be easily accessible to staff working with the pupil 
so that concerns can be tracked across the pupil’s lifetime at the school. We believe that this will form a useful 
record that can be passed on to any subsequent school so that no information about the pupil/family is missed. 
 
All incidents need to be recorded CPOMs: 
We  use the A,B,C approach: Antecedent, Behaviour and Consequence 
Only initials of pupils should be used 
Other pupils involved in incidents should be linked to the log 
 
Keep any comments factual.  
Any professional pupil records could be used if the case was referred to Social Care or the Police 
●​ What did you directly observe? 
●​ Who did you talk to? 
●​ What did the pupil say/do 
●​ How was the information gathered? 
●​ How was the observation acted on? 
Avoid predictions about what may have caused the concern and avoid becoming emotive in the language used. 
 

 



Support Plans, SEND, and Vulnerable Pupils 

The school recognises that some pupils may need an individualised approach to the behaviour policy. Where 
pupils have personalised plans, it is essential that all staff follow these. Additional support from external 
agencies may be requested, following the graduated approach, and for concerns about vulnerable pupils, refer 
to the safeguarding policy. 

Recognising the Impact of SEND on Behaviour 

The school acknowledges that behaviour can be affected by a pupil’s special educational needs or disabilities 
(SEND). When incidents arise, they will be considered in relation to the pupil’s SEND, though not all poor 
behaviour will be attributed to SEND. Decisions on the impact of SEND on behaviour will be made on a 
case-by-case basis. 

When addressing behaviour for pupils with SEND, the school will balance its legal duties, including: 

●​ Taking reasonable steps to avoid disadvantaging disabled pupils (Equality Act 2010). 
●​ Meeting the needs of pupils with SEND to the best of our ability (Pupils and Families Act 2014). 
●​ Securing provisions in a pupil's EHC (Education, Health, and Care) plan and cooperating with local 
authorities and other bodies. 

Adapting Sanctions for Pupils with SEND 

When considering sanctions, the school will assess: 

●​ Whether the pupil understood the rule or instruction. 
●​ Whether they could have acted differently due to their SEND. 
●​ Whether their SEND might lead to aggressive behaviour. 

If any of these apply, sanctions may be reconsidered, with reasonable adjustments made if necessary. The EHC 
plan provisions must be upheld, and the school will work with the local authority and other bodies as needed. 
For concerns about a pupil with an EHC plan, the school may consult the local authority and, if appropriate, 
request an emergency review. 

Safeguarding 

The school recognises that behaviour changes may signal a need for support or protection. We will consider 
whether poor behaviour may indicate significant harm and follow the pupil protection policy as needed, 
possibly involving pastoral support, early intervention, or a referral to social care. For more information, please 
refer to the pupil protection policy on the school website. 

 
 
 
 
 

 
 



The Use of Reasonable Force 

Definitions:​
Physical restraint means using controlled force to prevent a pupil from harming themselves, others, or property, 
applied in a proportionate way. Positive handling includes strategies to manage challenging behaviour with a 
focus on respect, care, and safety. 

Criteria for Physical Intervention:​
Physical intervention is considered when immediate action is necessary to prevent: 

●​ Self-injury or harm to others 
●​ Serious property damage 
●​ Disruption to school order and discipline 
●​ Criminal offences (e.g., possession of drugs or weapons) 

De-escalation and Use of Minimum Force:​
Staff first use de-escalation techniques, such as space, diversion, or calming strategies. If intervention is needed, 
only the minimum force necessary should be applied, with a focus on regaining verbal control and enabling the 
pupil to regain self-control as soon as possible. 

Guidelines for Safe Restraint: 
●​ Staff should seek assistance before intervening, with at least two staff members present. 
●​ The intervention should end as soon as the pupil is safe, prioritising care and control, not punishment. 
●​ If physical restraint is impractical or unsafe, staff should intervene in other ways, like clearing the area or 
redirecting the pupil. 
●​ Plans for pupils who may require restraint will involve parents, with reviews each term. 

Procedures for Restraint Incidents:​
The pupil’s age, social competence, and SEND needs are considered. Only trained staff should carry out physical 
holds, and pain-inflicting techniques are illegal. The pupil’s breathing and well-being must be monitored 
throughout, and any intervention should be calm and supportive. 

Follow-Up and Reflection:​
After restraint, pupils are given time to calm down and reflect. A restorative conversation with a qualified staff 
member helps the pupil understand the incident, with emphasis on improving relationships and future behaviour. 

Reporting and Recording:​
Incidents involving physical restraint are documented on CPOMs, and parents are informed on the same day. A 
Positive Handling Plan is developed or updated for repeated incidents. 

Staff Training and Authorisation:​
Only Team Teach-trained staff with up-to-date certification are authorised to use physical intervention. All staff 
must use their best judgement to ensure pupil safety in emergency situations. 

 
 


	Repair script 

